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Abstract

The study investigated the needs and
expectations of academics from two academic
libraries. To explore this broad question, the
study sought to determine the scholarly
communication, research data management,
collaboration, teaching and learning, and new
pedagogical needs and expectations of
academics. The study also identified the social
web tools used by academics for maintaining
their research. The literature review is anchored
in the study s objectives. A quantitative approach
that deployed a web-based questionnaire is
adopted. Data was collected from a combined
sample of 227 academics and the response rate
was 60%. The findings reinforce established
studies by highlighting that academics expect
their libraries to provide scholarly
communication support, online information
literacy sessions, teaching and learning support,
and co-hosting workshops, co-teaching
information literacy, co-deploying new
technologies and co-publishing. In spite of these
expectations, the Zimbabwean academic library
is yet to fulfil its expected role of providing the
necessary services and resources to academics.
It is recommended that academic libraries in
Zimbabwe find the means to address the demands
made by academics. Further research should

compare the views of both academics and the
academic library.
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Introduction

The 21st Century information environment is
characterised by accelerated technology development
and globalised access to information (National
Academies of Sciences, Engineering and Medicines,
2019). The 21st Century academic is a modern
lecturer and researcher who is appointed to teach,
research, engage learners and absorb new
discoveries from students, other experts and sources
of knowledge in institutions of higher learning (Al-
Majed, Al-Kathiri, Al-Ajmi, and Al-Mamam, 2017).

Mushemeza (2016) asserts that in sub-Saharan
Africa, academics operate in an environment which
is characterised by political, economic, social crises
that impact the operations of the higher education
system. Because universities play a crucial part in
national development through knowledge production
(Cloete, Bailey, Pillay, Bunting, and Maassen, 2011),
academics as significant contributors through
teaching and research should have access to adequate
and relevant academic library facilities (Klain-Gabbay
and Shoham, 2019).

A 21st Century academic library prioritises the
enrichment of academics’ teaching, research,
knowledge advancement and research output through
providing resources and services that meet their
needs (Georgia Technology Library Strategic Plan
2013-2016, 2013). The changing information
landscape within the realm of tertiary institutions has
impacted academic libraries; for example,
technological advancement and speed of research
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production have put academic libraries under intense
pressure to adapt to these changes (Jaguszewski
and Williams, 2013). In a bid to invalidate the “one-
size-fits-all” element, academic libraries have been
challenged to understand the complex ever-changing
needs of their patrons with the aim of providing
relevant and useful services (Mathuews and Harper,
2018). In the face of such demands, academic
libraries should no-longer only observe patrons’
behaviour, but are now required to find better ways
of gathering library patrons’ requirements. This
situation has compelled academic libraries to apply
methods such as usability testing, user interviews
and surveys to design services from a user
experience (UX) perspective (Young, Choo, and
Chandler, 2020).

The main thrust of an academic library is to
fully support the roles of academics as one of a group
of patrons. Academics depend on academic libraries
(Daniel, 2016), because the library contributes
immensely towards teaching, learning and research
(Kiran, 2010). Borrego and Anglada (2015) attest
that the library is the main source of scholarly
resources for academics, followed by free online
sources. While it is important to acknowledge that
the academic library faces competition from other
information sources, especially online sources (Bell,
2002), academic libraries should make their
resources standout from what their competitors are
offering since they have a long standing history of
offering credible and scholarly resources (Wilkinson
and Lubas, 2016). Additionally, academic libraries
offer information literacy programmes which help
academics with skills to conduct quality research
(Tshuma and Chigada, 2018).

Problem Statement

Academics are expected to access high quality
resources and services from their academic libraries
(Research Libraries UK, 2011). Globally, academic
libraries have been prompted to “reinvent their
services” (Abduldayan, Dang, Karemani and
Obadia, 2016) to ensure that they maintain their long
and commendable reputation of service provision
(Pinfield, Cox, and Rutter, 2017). African academic
libraries in Kenya and Zimbabwe have scaled up
their resources through consortiums (Kasalu and
Ojiambo, 2015, Chisita and Fombad, 2019). However,
Research Libraries UK (2011) noted that a lack of

contact with academics created a disconnection
between content that academics use and content that
libraries provide. Researchers have reported that the
disconnection is attributed to poor marketing
strategies (Mawere and Sai, 2018) and persistent
economic problems in Zimbabwe’s institution of
higher education (Chinyoka and Mutambara, 2020).
Despite these challenges academic libraries are
expected to meet academics’ teaching and research
needs. The main objective of this research is to
answer the following question: What are the needs
and expectations of modern academics from the
academic library? Pursuing this research is necessary,
considering that a well-resourced academic library
contributes significantly in assisting academics in
performing their core duties. It is crucial to go beyond
anecdote to understand the needs and expectations
of modern academics.

The study aimed to investigate the needs and
expectations of modern academics from the
academic library. The attendant objectives sought to
determine how the academic library can meet the
scholarly communication and research needs and
expectations, the research data management needs
and expectations, and the teaching and learning needs
and expectations of academics; the form of support
required from the academic library in implementing
new pedagogies; the collaboration needs and
expectations of academics from the academic library;
and identify social web tools used by academics to
maintain and promote their research

Literature Review

The 21st Century higher education is considered
through the prism of new approaches of
internationalisation and trans-nationalisation, quality
assurance and educational quality (Avdeeva, Kulik,
Koseva, Zhilkina, and Belogurov, 2017). In the face
of these developments, universities in Europe have
made efforts to improve their quality of teaching and
research (Fatkullina, Morozkina, and Suleimanova,
2015). Pham and Tanner (2015) reveal that
academics at university are meant to teach students,
conduct research, and service the university. As part
of fulfilling their duties, academics are using and
creating Open Educational Resources (OERs) in
teaching and learning, and new pedagogies such as
flipped classrooms, blended learning and mobile
learning (Bell, Dempsey, and Fister, 2015). Academics
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therefore expect librarians to be added in the e-
learning systems to access their teaching materials
and make them freely available as well as add links
of articles, e-books and other licensed content
(Braddlee and Vanscoy, 2019).

In Sub-Saharan Africa, specifically in
Zimbabwe, institutions of higher learning are faced
with economic challenges that have negatively
impacted learning, intellectual output, production of
knowledge, and adequate infrastructure (Chinyoka
and Mutambara, 2020). Academics are challenged
to deliver amid these aforementioned obstacles
(Majoni, 2014). In South Africa, for example,
academics presume that their academic libraries
should offer better research support services (Ngibe
and Lekhaya, 2016).

Onyancha (2018) reports that in Sub-Saharan
Africa, researchers “needs will extend to include
knowledge of which tools to use to maximise
research visibility, various types of metrics that are
used to assess output and impact, ... and how to
interpret and use metrics”. In Uganda, academic
libraries are slowly embracing a culture of
dissemination of research findings to ensure
development of communities (Buwule and Mutula,
2017).

Although research data management (RDM)
services are still in their infancy, Chiware and Becker
(2018) reveal that in Botswana, Lesotho, Malawi,
Namibia, South Africa, Swaziland, Zambia and
Zimbabwe, the following services are offered:
institutional repositories, copyright and patent advice,
general statistical software, data analysis, research
data awareness workshops and advice on where to
archive disciplinary data.

Academics and librarians in South Africa are
co-designing learning events and materials for
information literacy (Fullard, 2016; Mohamed 2019;
Thomas and Saib, 2013). In South Africa, there is
growing collaboration between academics and
academic libraries which are being used as publishing
spaces (Raju, 2018).

Social web tools such as Twitter (Joubert and
Costas, 2019) and ResearchGate (Onyancha, 2015)
are used for sharing publications by researchers in
South Africa. On a different note, academics in
Nigeria demand that academic libraries offer a
technological infrastructure, acquisition of e-
resources for multiple and concurrent access and

creating user awareness of available OERs
(Echezona and Chigbu, 2018). Ocholla, Mutsvunguma
and Hadebe (2016) highlight that academics in South
Africa acknowledged the quality of workshops
offered by their academic library.

Regardless of these pressures, African
academic libraries just like their parent institutions
are under-resourced because they lack funding,
technological facilities and there is resistance to
change by librarians (Jain and Akakandelwa, 2016).
Traditionally, libraries were more concerned about
building collections and benchmarking was defined
by loan statistics, library usage statistics and book
statistics (Hills, 2016). However, in the modern
environment, the diverse user communities have
become a focal point amongst academic libraries
(Hills, 2016). An examination of the literature
acknowledges the study’s argument that academics
in Africa are faced with limited resources. Therefore
a study on the needs and expectations of academics
from their Zimbabwean academic libraries is
imperative.

Conceptual framework

The study applied a conceptual framework compiled
from a review of the literature. See Figure 1. Each
element formed the basis of the questionnaire which
was used to interpret the expectations of academics
from their academic libraries.

Scholarly Communication and Research
Support: Scholarly communication is understood
as the system through which research and other
scholarly writings are created, evaluated for quality,
disseminated to the scholarly community, and
preserved for future use (ACRL, 2017:0nline).
Academics expect their academic libraries to offer
research support by providing information on new
models of scholarship and compilation of
bibliographical items (Klain-Gabbay and Shoham,
2019b: 729).

Research Data Management (RDM)
Support: The drivers of RDM are the need for
research data storage, security, quality, compliance,
preservation and sharing (Pinfield, Cox and Smith,
2014: 28). Academics are increasingly encouraged
to share their research data in order to increase
citations, and because of this they require formal
training in all aspects of RDM (Unal, Chowdhury,
Kurbanoglu, Boustany, and Walton, 2019: online).
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Academic libraries are therefore required to apply
the FAIR data principles and make data findable,
accessible, interoperable and reusable (LIBER,
2017).

Social Web Tools for Promoting
Personal Research: Modern academics are actively
using social media to interact socially and
academically. In reaching out to academics, social
media platforms are being used for instant service
delivery in academic libraries (Mabweazara and
Zinn, 2016).

Teaching and Learning Support: Academic
libraries in the 21st Century offer academics online
copyright clearance services, online requests for
materials acquisition and selection of short-loan
materials (Klain-Gabbay and Shoham, 2019b).

New Pedagogical Support: The new

pedagogies is a new teaching structure based online
(Wang and Zhu, 2019) and student centred learning
where academics partner with students in deep
learning (Fullan and Langworthy, 2014:64).
Academic libraries are expected to offer online
workshops, how-to guides, creating resources for
self-directed guides and research activitiesinter alia
to academics (Cowan and Eva, 2016).

Expectations of Academics from the 21st
Century Academic Library: Experiences from
Zimbabwe

Faculty-Librarian Collaboration: Academic
libraries are expected to co-teach information literacy
programmes and offer research support to
postgraduate students with academics (Atkinson,
2018).

EXPECTATIONS OF ACADEMICS

§c]1ularl:.' Communication
Advice on copyaght 1asnes
Alartz on naw ications

Research Data Management

Support with data repositon=s
Craating standardiz=d metadata

Social web tools for maintaining research
hare publications
Interacting and tclangs pears

Faculty-Librarian collaboration
Co-hosting workshops
Co-teaching information literacy

Teaching and Learning
Copvrightelearancs services
Larketing ocpeneducahonal rescurcss

New pedagogies
Online worlsshops and how to do zuides

Tzachinz and % spacs

rigure 1: Lxpectations or acaaemics irom tne Z 1 century acaaemic nprary



EXPECTATIONS OF ACADEMICS: EXPERIENCES FROM ZIMBABWE 103

Research Methodology

The study was conducted in Zimbabwe targeting
two universities, namely, the Midlands State
University (MSU) and Lupane State University
(LSU). The MSU opened its doors in 1999, and has
a total of nine faculties and enrols 20, 635 students.
One of the mandates of the MSU is to ensure the
“extension of arts, science and learning, the
preservation, dissemination of knowledge that is
relevant for the development of the people of
Zimbabwe” (Midlands State University 2020:
online). The LSU was established in 2005; it consists
of six faculties and a student enrolment of 3,022.
The LSU was established to cater for the
underserved communities and one of its core values
includes rural community development (Lupane
State University, 2020: online). These two public
universities were selected to provide a comparison
since the two universities differ in terms of size, age
and areas of focus.

The total population of academics in the two
universities was 562. Using Krejcie and Morgan’s
(1970) sampling framework and assuming a margin
of error of 5%, the recommended sample size is
228. The sample size was divided proportionately
according to the number of academics in each
university. This produced sample sizes of 126 MSU
and 101 LSU academics.

The research adopted a quantitative research
approach. Data was collected through a web-based
questionnaire that included open and closed questions
which was distributed via emails. The web-based
questionnaire improved data quality by applying
validation checks, for example, alerting respondents
when they entered implausible or incomplete
answers, and it automatically transformed the
electronic data into an analysable format (Excel
spreadsheet). Data collected from closed questions
was analysed using the Statistical Package for the
Social Sciences (SPSS) and Microsoft Excel. Data
gathered from open-ended questions was analysed
using thematic analysis, a method which allowed the
identification of patterns and themes of meaning. In
this study, coding and themes were guided by

concepts underpinning the study. When presenting
responses from open-ended questions, each
respondent is anonymised and identified by a number
followed by the name of institution, for example,
Academic #2 MSU for Midlands State University
and Academic #2 LSU for Lupane State University.

Results and discussion

This section draws attention to the survey results of
the academics’ needs and expectations from
academic libraries in Zimbabwe. The section locates
the findings of this study within the reviewed literature
and the conceptual framework. The combined
response rate was 136 (60%) participants, with 79
(62%) at MSU and 57 (56%) at LSU. A response
rate of 60% is considered good, while a 50%
response rate is considered adequate (Babbie 2007).

Scholarly Communication and Research
Support

Respondents were presented with a list of scholarly
communication requirements and asked to select any
requirements which are applicable to their current
needs and expectations. Results show that all 136
(100%) respondents either agreed/strongly agreed
to expecting their academic libraries to offer
information on Open Access journals and books, links
to internal and external research funding, access to
institutional research output and scholarly publications,
information on digital research and citation
management tools and research software packages.
On the other hand, respondents either agreed/
strongly agreed that they required flexible bookings
for research training its rating was pegged at 51
(79%) LSU and 65 (82%) MSU. These results are
presented in Table 1.

The results suggest that academic libraries
should offer research support based on all these
specified scholarly communication requirements.
Pontika (2019) reports that academics in the modern
environment require scholarly communication
services to help them achieve their research
activities.
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Table 1. Scholarly Communication and Research Support (N = 136)
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Scholarly Communication requirements Strongly Agree Agree Neutral Disagree Strongly
Disagree

LSU MSU LSU MSU | LSU MSU | LSU MSU LSU MSU
f % f % f % |f% |f% f% |f % \|\f % |f% |f%

Provision of information on specific accredited Open Access 8 14 12 15 49 86 | 6785 |00 00 00 0 0 00 00

journals and books

Provision of links to internal and external research funding 9 16 14 18 48 84 [ 6582 |00 00 00 00 00 00

agencies

Access to your institutional research output statistics 1119 1519 46 81 [ 6481 |00 00 00 00 00 00

Access to scholarly publications 1323 1823 |44 77 | 6177 |00 00 |00 |OO 00 (0O

Provision of reliable information on digital research and citation | 1323 2127 |44 77 5873100 00 00 00 00 00

management tools

Flexible booking for research training whenever needed 8 14 10 43 75 [ 5772100 00 |611 | 1418 00 |0 O

Regular and instant updates on latest publications 1425 16 20 43 75 | 6380 |00 00 |00 |OO 00 |00

related to your field of specialty

Access to research software packages 1425 2228 43 75 5772 00 00 00 00 00 00

Research Data Management Support

The study sought to find out whether academics
expect the academic library to offer RDM tools e.g.
RDM planning guides, research data repositories,
and data processing software (i.e. R or SPSS). The
results revealed that 63 (80%) respondents at MSU
and 39 (68%) respondents at LSU never required
or expected the academic library to offer RDM
support. This finding suggests that Zimbabwean
academics are not aware of or receptive to the RDM
concept. Academics require RDM training sessions
to create awareness and wide acceptance. This has
consequences for the quality of Zimbabwean higher
education as it may slow down the growth and
development of research production. These findings
are consonant with Renwick, winter, and Gill (2017)
who noted that researchers owned data but did not
have enough knowledge or experience in managing
it. Tang and Hu (2019) signal that academics require
training in data management plans, storage,
preservation, sharing and dissemination while
librarians require data service skills. Academic
librarians are key players in the research data
management planning process, data discovery, reuse,
collection and management (Brochu and Burns,
2019). The literature is replete with evidence that
academic libraries across the globe are faced with
a mandate to assist academics with managing their
research data through providing credible tools and
services such as RDM planning, data repositories

and data processing software (Chawinga and Zinn,
2019).

Social Web Tools for Maintaining and Promoting
Personal Research

As academics are involved in research activities, they
require knowledge of using social media platforms
to monitor and track altmetrics for their personal
research. Table 2 shows that the majority of
academics at MSU and LSU used LinkedIn,
Research Gate, Academia.edu and Twitter. Unlike
the Zimbabwean based academics, an international
survey conducted by Jaring and Béack (2017)
covering Belgium, Finland, Italy, New Zealand, and
Romania revealed that only LinkedIn and Twitter
were the most used for promoting personal research.
The reason for the difference could be that academics
in Jaring and Back’s (2017) study preferred LinkedIn
and Twitter because they had used these social media
platforms for personal use for several years.
However, the platforms favoured by Zimbabwean
academics gained popularity in recent years due to
an increase in the number of Internet service
providers (Internet World Stats, 2011: online). These
platforms provide a space for academics to not only
promote and monitor their research, but to discuss
and connect with local and global professionals in
their respective fields. In Zimbabwe, all (100%)
respondents at both institutions disagreed that they
were signed up on a blog. It is not surprising for
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macro-blogs to be less popular among academics in
Zimbabwe since macro-blogging is time consuming
compared to Twitter (micro-blogging) which has a
limited word count. Matthews (2018: online)
comments that academics spend most of their time

Table 2. Social Web Tools (N = 136)
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teaching, supervising students’ research, conducting
personal research and conducting administrative
work. Due to these commitments, they barely find
time for macro-blogging.

Social Media Tools | Strongly Agree Agree Neutral Disagree Strongly
Disagree
LSU MSU | LSU MSU |LSU | MSU |LSU MSU LSU | MSU

f% |f% f % |f% f% |f % f % f % f% |f %

Blog 0 0 00 00 00 00 00 57 100 79 100 00 (0O
Research Gate 1221 00 4579 6076 |00 00 0 0 19 24 00 (0O
Academia.edu 35 00 48 84 | 5873 00 00 6 11 21 27 00 (0O
LinkedIn 10 18 6 8 47 82 | 5975 00 00 0 0 0 0 00 14 17
Twitter 0 0 00 4579 [5266 |00 00 12 21 27 34 00 (0O

Teaching and Learning Support

A closed question requested academics to select
their teaching and learning needs from a list outlined
in Table 3. All 136 (100%) academics at both
institutions agreed/strongly agreed that they
needed support in developing, sharing and accessing
Open Educational Resources (OERs), remote
access to reference services, alerts on new services
and resources, equipment loan (i.e. loaning of
laptops) and off-campus access to e-resources.
These findings suggest that Zimbabwean based
academics need and expect their academic libraries
to support their teaching and learning activities by
designing, sharing and providing links to OERs,
equipment loan, remote access to reference services

and e-resources. An open-ended question required
academics to mention any additional teaching and
learning support expectations other than those
presented in Table 4. One respondent from LSU
made the following remarks: “more updated teaching
and learning software” (Academic #23 LSU). This
finding explains that LSU academics expect their
academic library to offer updated teaching and
learning software. Afebende, Ma, Mubarak, Torrens,
Forreira, Beasley, Chu, and Ford (2016) believe that
a deficit in technological facilities in developing
countries is because of a lack of financial support,
but academic libraries are using collaborative efforts
to mobilise funding through national, regional and
international networks.

Table 3. Teaching and Learning Support (N = 136)

Teaching and Learning support Strongly Agree Neutral Disagree Strongly

Agree Disagree

LSU MSU | LSU MSU | LSU | MSU | LSU | MSU | LSU | MSU

f% |\f% |f % |f% f% |\f% \f%|f% | f%|f %
Open Educational Resources (OERs) | 8 14 | 28 35| 4986 | 51 65 00 (0O 0 010 O 00 (0O
Remote access to reference services | 1425 | 74 96 | 4575 |5 6 00 |0 O 0 010 O 00 (0O
Equipment loan services 7 12 |19 24 | 5088 | 6076 00 |0 O 0 0/0 O 00|00
Off-campus access to e-resources 1221 |29 37 14579 | 5063 00 |0 O 0 0[O0 O 00|00
Alerts on new services and 1119 | 1519 | 4681 | 6481 00 (0O 0 0/0 O 00|00
resources




106

New Pedagogical Support

All 136 (100%) respondents require their academic
libraries to offer online information literacy
programmes. The reasoning behind the requirement
of online information literacy sessions by academics
in Zimbabwe emanates from the need to suit their
busy schedules and may also help them hone their
digital skills. An open-ended question required
respondents to mention any other support they
expect from their academic libraries. An academic
from MSU commented that “More workshops on
the use of new technologies (i.e. social web and
citation management, RDM tools and research
software e.g. SPSS and R)” are required (Academic
#59 MSU). This finding points to the reasoning that
MSU academics expect their academic library to
equip them with skills for handling new technologies.
The use of new technologies requires digital literacy
skills and these skills are fundamental in ensuring
the advancement in the application of new teaching
methods among academic institutions in the current
and future environment (Hallam, Thomas, and
Beach, 2018). In this light, 21st Century academic
libraries should host workshops for academics in the
form of information literacy sessions to assist with
technological skills and research software.

Faculty-Librarian Collaboration

In the modern academic environment, networking
has become a significant requirement amongst
university academics. In particular, the 21st Century
information environment demands that faculties and
academic libraries should collaborate on several
activities (Atkinson, 2018). Table 4 highlights that
all 136 (100%) academics agreed/strongly agreed
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that they required to partner in the acquisition of
specific resources. In comparison, all 57 (100%) LSU
academics and 72 (91%) MSU academics agreed/
strongly agreed that they required co-hosting
workshops and conferences as part of the
collaboration efforts. While all 57(100%) academics
at LSU required co-deploying new campus
technologies, 66 (84%) MSU academics required this
service. All 57(100%) LSU and 63(80%) MSU
academics required collaboration in teaching
information literacy in context and assessment. These
findings imply that academics need and expect to
collaboratively host workshops and conferences,
deploy new technologies, acquire specific resources
and teaching information literacy with their academic
libraries. Besides the collaborative needs listed in
Table 5, academics were asked to provide additional
collaborative needs and expectations. An academic
at MSU mentioned “collaborative research with
some librarians” (4dcademic #44 MSU). This trend
points to a positive mind-set among academics, which
entails a requirement to partner in knowledge
creation with some academic librarians. The findings
of this study are supported by prior studies. Rolloff
(2013) indicates that academic libraries should be a
place to forge new ideas and engage academics in
interactive educational workshops. In an African
context, Mugwisi (2015), Fullard (2016), and
Mohamed (2019) maintain that despite the negative
perspectives on teaching, librarians have managed
to collaborate with academics in teaching information
literacy. Important to note is that collaborative
demands made by academics in Zimbabwe have a
positive influence on improving the quality of higher
education; the academic library should pay attention
to these demands.

Table 4. Collaboration support for academics (N = 136)

Collaboration requirements | Strongly Agree Neutral Disagree Strongly
Agree Disagree
LSU MSU | LSU | MSU | LSU | MSU | LSU | MSU | LSU | MSU
f% | f% |\ f%|f% |f% |[f% |f% |f % | f%|f%

Co-hosting workshops and 1018 |9 11 | 4782|6380 |00 |0 O 00 (7 9 0000

conferences

Acquisition of specific 1323 | 1620 | 4477 {6380 |00 [0 O 0 0 [0 O 00 |00

resources

Teaching information literacy | 1221 [0 0 4579 | 6380 |00 |0 O 0 0 [1620 | OO0 |0 O

Co-deploying new 1119 [0 0O 4681 | 6684 |00 |0 O 0 0 |1316 | OO0 [0 O

technologies

Information literacy requests | 1323 | 1114 | 4477 | 688 |00 |00 0 0 [0 O 0000

for students
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Conclusion and Recommendations

The findings of this study have revealed that modern
academics in Zimbabwe expect their academic
libraries to offer scholarly communication services
(access to latest scholarly publications, research
training, and information on research funding
agencies, citation management tools, research
software packages and institutional research output
statistics). These are considered to assist academics
in achieving their research endeavours. However,
Zimbabwean academics were not yet receptive to
RDM tools, as the service was fairly new. The study,
therefore, recommends that academic libraries in
Zimbabwe should offer all the required scholarly
communication support as well as awareness and
training in RDM tools, or risk being shunned by the
21st Century academic. To remain relevant in the
current environment, academic libraries should assist
academics to embrace the culture of effectively
using social web tools for research. This is crucial
since Zimbabwean academics require new
pedagogical support such as online information
literacy programmes on the use of new technologies.
In order for Zimbabwean academics to carry out
their teaching duties without being short-changed,
academic libraries should offer updated teaching and
learning software. Academics need to co-publish,
co-deploy new technologies, co-teach information
literacy and co-host workshops and conferences
with their academic libraries. Fulfilling academics’
collaborative demands may increase the visibility of
the library and improve its image and value amongst
academics. All expectations identified in this study
are fundamental requirements for modern academics
to adequately contribute towards the advancement
of Zimbabwean higher education.
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