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Abstract

A highly educated person, such as a university
graduate, is normally expected to continue to read
on diverse subjects as adesirablelifelong activity.
Any such person who deviates from this behaviour
is considered to have transformed into an aliterate.
Against this background, using the survey design
and the random sampling technique, this study sought
tofind out if fresh graduates of tertiary institutions
arereading immediately out of school or are aready
exhibiting signs of heading towards aliteracy.
Graduates of Ghanaian tertiary institutions who
graduated in 2009 and were serving the nation under
the Ghana National Service Scheme formed the
population of the study. Two hundred copies of a
designed questionnaire were distributed to such
graduates serving at the University of Ghana
between June and July 2010, out of which 167
usable copies were returned for a response rate of
83.5%. The study found out that the mgjority of the
respondents were still reading, and also perceived
reading as essential for lifelong learning. However,
it does not appear that they placed asmuch premium
onreading asthey did in school. The paper callson
academic libraries to pay attention to providing
resources and services to improve the leisurely
reading habits of their students, alongside academic
reading requirements, so that students leave the
university with acquired and cultivated habits of
reading outside of academic requirements and
settings.

I ntroduction

Reading has a relatively short history in Africa
(Chakava, 1996). Africa is commonly referred to

asthe“oral continent” (Finnegan, 2007); and in the
traditional African society, information, usually stored
in wise sayings, songs, stories, myths, fable, poetry,
and proverbs, is most often transmitted or handed
down by word of mouth. Unlikein aclassroom, with
syllabus, uniforms and permanent teachers, adult
members of society serve as teachers because most
Africans believe that knowledge and wisdom come
with age.

Theusual settingisfor achild or adolescent to
st quietly besideelders, listening attentively, observing
adult behaviour, hands-on training and/or co-joint
activitiesto learn the process of any task or skill. In
the usua African household, girlslearned choresfrom
elder female members and boys from the male
members of the household. If ayoung adult wanted
to learn a trade or profession, for example, dress
making, craft work, trading, and so on, they were
sent off to livewith skilled membersof thecommunity.
Inatypical traditional society, ayounger person who
asks too many questions and argues is seen as
disrespectful or precocious. Children are taught to
be humble and to respect authority by submitting to
decisions of the elderly without questions. This did
not encourage the development of aninquiring mind
because younger generations looked up to oral
communication with the eldersin the community for
information and knowledge. Another limitationto this
form of education and knowledge transfer is the
absence of writings or records. Both limitations
hampered the need and mativation to read or write.

The modernisation of African societies since
colonia times brought with it literacy programmes,
educational systems and students at the primary,
secondary, tertiary and other levels. These systems
naturally expect students to read extensively,
intensively and frequently in order to gaininformation
and improve their knowledge. However, many
studies, including Applegate and A ppl egate (2004),
Gebhard (2006), Nathanson, Pruslow and Levitt
(2008), have reported that students described reading
in terms of a chore or academic mandate. The
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students' responses reflect their conviction that
reading is an obligation and an academic survival
skill which, according to Mullan (2010), accounts
for reading remaining arelatively marginal activity
in the daily lives of many young people after
schooling. Thispointisreiterated by Hughes-Hassell
and Rodge (2007) that many adolescents hit a
“literacy ceiling’ when they reach middle and high
school. They are unable or unwilling to access
information in printed booksresulting in frustration.
Students then come to think of themselves as non-
readersor poor readersand eventually avoid reading.

Furthermore, educated people may also face
another reading-related problem that is known as
aliteracy. Lary Mikulecky coined thetermaliteracy
in 1978, to describe capable readers who choose
not to read, which Goodwin (1996) defines as the
lack of reading habits in capable readers. A highly
educated person, such as a university graduate, is
normally expected to continue to read on diverse
subjectsasadesirablelifelong activity. An dliterate,
therefore, is considered as one who deviatesfrom a
culture that considers a literate life as normal,
desirable and good. In Ramsay’s (2002) opinion, an
aliterate should also be viewed from the point of a
struggling, slow, frustrated reader who readsdespite
the feeling of enormous stress, confusion and
pressure. Thistranslatesinto apicture of areluctant
reader who in life will read what must be read but
no more and, if at all, write using debased forms
such astext messaging (Gorman 2005). Against this
backdrop, Filicanevo (2007) warns that aliteracy
will become an even bigger problemthanitistoday
if the trend continuesto grow unchecked. It would
pose a bigger problem, because it breedsilliteracy
and, according to Gallagher (2009), systematically
killsthe lovefor reading. Law (2010) laments that
we are close to a world of aliteracy, wherein
adequate reading and writing for appropriatelifelong
learning are becoming optional and unloved, even
among previously highly educated people.

Problem Satement

Azu (1994) commented that the premium put on
literacy and reading by education systems has
gradually eroded thetraditional authority held by the
elders as custodians and communicators of
knowledge in African societies. However, the
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literacy and reading skills that were expected to
supplant these traditional forms of communication
arethemselves being affected by the gradual relapse
of educated people into aiteracy. Chakava (1996)
and Olufowobi and Makinde (2011) even state
categorically that most Africans do not continue
reading after formal educationiscompleted. Chakava
(1996) argues that this was because when the book
wasintroduced in Africa, reading was not promoted
asan activity onecould engageinfor pleasure. People
were forced to read and most of what they read
were strange and contradicted their own beliefs,
therefore they learnt to endure reading, but did not
read for pleasure. The problemisfurther exacerbated
by the rapid growth and popularity of modern
technol ogy-driven modes of communication that do
not require much reading and writing, such asradio,
TV, the Internet and mobile phones.

Objectives

Against this background, this paper reports the
findingsfrom asurvey of fresh graduates of tertiary
institutionstofind out if they arereadingimmediately
out of school or are already exhibiting signsof heading
towards aliteracy. By so doing, the study sought to
investigate the suggestion by Priyanto (2007) that
the world of librarianship should go beyond the
confines of the library to understand things
surrounding it, more especially the population that
community or public libraries serve. He states that
issues such asthe literacy, illiteracy, reading habits
and aliteracy of library users should beinvestigated
and considered in terms of how they affect alibrary
and how it should respond appropriately with
improved services. Finally, the paper also intendsto
offer recommendationsto enhancethe reading habits
of graduates of tertiary institutionsto promote their
lifelong learning.

M ethodology

The survey research method was used in the study,
which was carried out between June and July 2010.
Graduates of Ghanaian tertiary institutions who
graduated in the previous year (2009) and were
serving the nation under the Ghana National Service
Scheme formed the population of the study. The
University of Ghana, Legon, was chosen as the
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research site becauseit isone of thesitesthat receive
graduates of various disciplinary and tertiary
ingtitution backgrounds. Thetotal number of national
service persons at the university at the time of the
study was 701, and a sample of 200 was decided
upon as an adequate sampling depth. Threefaculties
in the university, namely: Science, Arts, and Social
Studies, weretargeted for the sampling of the national
service persons.

A five-page, 20-item questionnaire, titled
‘Reading Interests of New Graduates', containing
both closed and open-ended questions, wasthemain
data collection instrument. Questions focused on
factorsrelating to what the respondentsread in school
and are reading outside of school, sources of the
reading materials, preferred formats of reading
materials, and how they spend their leisure time.
Other questions pertained to sources they consult
when they need information, what they think about
reading as a lifelong activity, and what kind of
materialsone should read asalifelong activity. There
were al so questionsthat sought to find out the value
they place on books by asking if they give or would
give them out asvaluable giftsduring birthdays and
weddings. Respondents had the opportunity to select
their responses and use the open-ended questionsto
writeadditional information.

Permission and approval was sought from the
University of Ghana's Human Resource and
Organization Development Directorate in order to
motivate the support and active participation of the
national service personsin the study. Thelist of the
service persons was obtained from the Directorate,
and respondents were assured that their responses
would remain anonymous. Out of the 200 copies of
the questionnaire that were distributed, 167 were
retrieved and found usable, for a response rate of
83.5%.

Profileof the Respondents

The 167 respondents comprised two main categories:
those who helped faculty in teaching or research
(43%), and those who did administrative and other
professional duties (57%). The gender composition
was 68 (41%) females and 99 (59%) males.
Respondents ranged in age from 20 to 40, with the
preponderant majority (69%) within the 21 to 25
years age bracket (Table 1).
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Table 1: Age of the Respondents

Age Frequency | Percentage
Below 20 2 1
21-25 115 69
26-30 36 22
31-35 10 6
36-40 2

Above40 2 1
Total 166 100

Source: Field Survey, 2010

Graduates from the University of Ghana
formed the bulk (83%) of the respondents. Others
were from Kwame Nkrumah University of Science
and Technology (5), University of Cape Coast (4),
Accra Polytechnic (11), Institute of Professional
Studies (2), and a respondent each from Kumasi
Polytechnic, Cape Coast Polytechnic, Korlebu,
Narbita College, Central University College, al in
Ghana, and the University of Wales. UK.

Results and Discussion
Reading Interests

Inorder to providerelevant and adequateinformation
onreading interestsinand out of school, respondents
were asked to ratein order of preference how much
of lecture notes, textbooks, novels, motivationa
books, materialsfor further studies, and on political
issues, religious mattersand current affairsthey read
in school, and were being read out of school.
Asindicated in Figure 1, whilein school, 102
(65%) of respondentsread mainly their lecture notes,
followed by 76 (46%) respondents who read
textbooks. These findings suggest that the
respondents did not make much attempt to look for
other sources of information beyond what they
received fromtheir lecturers. Thefindingin respect
of lecture notesis consistent with that of Oyewumi
and Ebijuwa (2009) and Edem and Ofre (2010) that
the majority of studentsread their lecture notesand
handouts with the main purpose of passing their



92

examinations, while very few read to satisfy
recreational interests or intellectual curiosity.
Oyewumi and Ebijuwa (2009) reported that 67% of
their respondents used the library to read lecture
notes, and the same percentage stated that they are
motivated to read because of examinations. The
other rankings after lecture notes and textbooksare
as follows: materials on courtship, marriage and
relationships(17%), and current affairs (17%) of the
respondents, respectively; motivational books (16%),
religious books (14%), political issues (12%), and
novels and for further studies (6% respectively). It
would have been interesting tofind out why materials
on marriage and courtship attracted the third highest
position inthe ranking. But it could mean that many
of the respondents were, while in school, looking
forward to marriage as probably the next stage in
their rites of passagein life.

The respondents were asked to rank the same
materials out of school in terms of their reading
emphasis. Expectedly, the least read were lecture
notes (7%) and textbooks (6%). The number who
till read textbooks could be graduateswho hel p teach
aspart of their national serviceduties. Theresponses
also show that out-of-school reading of the graduated
shifted to materials that provide information on
current affairs (21% of the respondents), religious
literature (18%), motivational books (17%), novels
(17%), political issues(16%), courtship and marriage
(13%), and further studies (13%).

In school

m Out of school
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Figure1l: Readinginterest
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Time Spent Reading

Having established what respondents were reading
in and out of school, the study attempted to find out
if they were spending as much time reading as they
didwhenin school. Therespondentswere requested
to respond “yes’ or “no” to a question on where
they were spending as much time. The mgjority of
the respondents (53.6%) indicated that they did not
place as much emphasison reading asthey did when
they were in school. These findings are similar to
what Salter and Brook (2007) observedintheir study
that students are most likely to read when engaged
in an academic setting and lesslikely to read outside
that environment.

In an open-ended response, as to why they do
not read that much, reasons stated are that they get
tired after work (30.6%); they have more pressing
thingsto do (6%); it isboring (6%); need moretime
for oneself (2.4%); have no interest in reading
anymore (1.8%); there are less things to study
(1.2%); and no pressureon oneto read (1.2%). Other
responses were that particular types of books are
difficult to comeby or in other wordsthereisnothing
to read (1.2%), need to rest the brain (1.2%), no
examinations (4.2%), no lecture notesto read (3.6%),
no good libraries (6%), economic and social
challenges (6%), pressure from work and
motherhood (1.2%) and laziness (6%).

On the other hand, 46.4% of the population
who claimed they still read, asmuch asthey did when
they were in school, did so because they had access
to books and had enough time to read (3.6%); they
had examinations to write (6%), and because
education has no end (6%). Some read out of habit
(5.4%); and 10.8% read because their job demands
that they read. Some (15.0%); believed they must
read to broaden their knowledge, and 6% because
of capacity building. Some stated they read for
pleasure (1.2%), and 1.8% read because they wished
to further their education.

Sour ce of Reading M aterials

Attempt was made to find out where respondents
obtained their reading materials. Thiswasin order to
find out if they were using libraries as one of their
main sources of reading material s (Figure 2). About
the same number of the respondents indicated that
friends (31%), bookshop (30%), and library (29%)
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were the major sources of the materials that they
read. Relatives came a distant fourth at 10% of the
respondents. These findings support Rothbauer’s
(2009) argument that choice of reading materialsis
usually influenced by trusted sources or people one
meets on anearly daily-basiswho are also likely to
provide new materials, such asfriends, libraries or
bookshops. Thefindings also show that many of the
graduateswere purchasing or would purchase books
for their own reading purposes, if they cannot obtain
them from friendsor libraries. The respondentswho
indicated library astheir source of materials shows
that the graduates, only recently out of school,
continueto valuelibrariesastheir source of reading
materials, as much as friends and the bookshop.

relatives 17
library 49
hookshop 50
friends 51
0 20 40 60
Source:  Field survey, 2010.
Figure2: Sourceof reading materials

Format of Reading M aterials

From table 2, it is observed that 62.3% of the
respondents preferred print documents, 29.2%
preferred electronic materials, and 8.4% were
comfortable with both formats. The reason they
provided for their preferences included : print
materials are very convenient becausethey are easy
to carry about (33%); one could read the print format
anywhere in bed, in a car, and even during power
outages, print formats of documents are easily
access ble (24%); print documentsare easier to read
(14.4%); one can alwaysrefer to, highlight important
points and even write short notes in the document
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(3%); keep a copy for one oneself (3%). Some
respondents (17.3%) claimed that they avoided
electronic format of reading materials for health
reasons stating that they wish to avoid the strain on
their eyes due to prolonged use of the computer.
Three (3%) respondents, respectively, noted that print
documents areless expensive, and that they aremore
familiar with print format.

The 49 (29.3%) respondents who preferred
information in electronic format gave thefollowing
reasons: it iseasily accessible (47%); concise (2%);
entertaining (14.2%); interactive (2%); easy to
navigate (6%); cheaper (6%); concise, fast and gives
access to current information, which enhances
research (27%). One interesting comment was that
electronic sources of information “store a lot of
documents which you can use without using the
library”. However, fourteen respondents (8.4%)
wrotethat one could get variety and moreinformation
from both formats, and that both print and electronic
materials are accessible.

Table2: Format of reading materials

For mat Respondents | Percentage
Electronic 49 29.3%
Print 14 62.3%
Both 14 8.4%
Total 167 100%

Source: Field survey, 2010.

Useof Leisure Time

The results and discussion presented so far show
that the graduates continued to read after school.
Attempt was then made to find out how respondents
spend their leisure periods on reading in comparison
to other demands on their leisure time. The
respondents were asked to rank reading, watching
movies, listening to music, chatting with friends,
browsing the internet and visiting the shopping mal
in order of preference (Figure 3).
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chat with friends 7

shopping mall 2

listen to music 24
watch movies 35
browse the internet 37
reading 61
0 20 40 60 80

Figure 3: Use of Leisure Time

Most of the respondents (37%) indicated that
they spent their leisure periodsreading; 22% would
prefer to browse the Internet; 21% would watch
movies; 14% would prefer to listen to music; and
1% respondentswould prefer tovisit ashoppingmall.
This is very encouraging as it suggests that
respondentshave high interest to read. Thesefindings
vary fromthose of Salter and Brook (2007), Gambrell
(2008) and Chukwumah and Amalaha (2010) which
reported that their respondents preferred to
participatein visual activities (watchingtelevision,
videosand DV Ds), activitiesthat were affecting their
reading time adversely. This may be because the
fresn graduates were only recently out of school,
and were yet to lose the zeal for reading that they
cultivated whilein school.

Sour cesof | nformation

Attempt was made in the survey to find out
respondents’ sources of information (Figure 4). If
they have any information need, what sources do
they consult? They were asked to rank friends,
relatives, libraries, books, internet, lecturers, and
colleaguesin order of preference.

colleagues 6
lecturers 5
books 31
libraries 20
relatives 4
friends 9
internet 92
Source:  Field survey, 2010.

Figure4: Sourcesof information

Majority of respondents (55%) indicated the
Internet astheir first choice, while fewer respondents
chose books (19%), libraries (12%), friends (5%),
colleagues (4%), lecturers (3%), and relatives (2%).
However, the survey did not ascertain what sources
or materials the 55% of the respondents who chose
the Internet consulted, considering that there are
electronic formats of books, journals, magazinesand
newspapersavailableonline. Thelnternet isauseful
source of information, which allows users to have
faster accesstoinformation. In spite of the benefits,
however, there is growing concern of its adverse
effect on reading and the use of materials outside
the Internet. If the reason for using the Internet is
the speed with which information can be accessed,
then there is cause for alarm. This is because,
according to Agee (2005) and Law (2010), many
young people prefer to gather information from
sources such as the television, radio and the
computer because of the speed with which
information is obtained, at a click of a mouse,
switchingtoaradio or TV station, or after typingin
a few search words on the computer keyboard.
Lookingfor information thisway demandslittleactual
reading and comprehension, suggesting that
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respondents do not invest asmuch timein searching
for, reading and eval uating information as they would
with printed materials. Browsing information is not
the same as reading for information. Agee (2005)
goeson further to statethat the print format isbeing
challenged, and reading is gradually being pushed
out of the soci ety because reading requires patience,
learning and frequent practiceontheindividual level.
Edem and Ofre (2010) reiterate thisin a study, that
the readymade answers that the Internet seems to
offer students do not encourage them to use printed
booksandjournalsor evenusethelibrariesto access
books and journals. Law (2011) also laments that
even after finding information online, userswill only
read short articles or just abstracts. In other words,
the briefer thetext, themorelikely it isto be read.

Per ception, Reasonsand Materialsfor
ReadingasLifelongActivity

The study established that the respondents
considered reading to beanecessary lifelong activity
asindicated by 96% of them. They were also asked
to rank desirability for lifelong reading activity of
materia son further studies, family life, motivational
advice, religion, political issues, current affairs, and
novels, school textbooksand lecture notes. Figure5
presents their responses in respect of the different
materials.

Further studies ~e—— 13

mot books TE—— 20

48
political issues ™ 2

63

novels |TEE— 13

lecture notes == 4

0 10 20 30 40 50 60 70

Source:  Field survey, 2010.

Figure5: Materialsfor lifelonglearning

Majority (38%) of the respondents ranked
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materials on current affairs as most important for
lifelong learning, followed by religious literature
(29%), motivational books (12%), further studies
(8%), novels (8%), family life (4%), and lecture
notes, political issues and school textbooks (only
1% each).

On why the respondents considered reading
to be aworthwhilelifelong activity, 35.9% of them
indicated that reading gives access to information
for development. Other reasons given were: it
broadensthemind; it iseducational and entertaining;
one can learn a lot from books; it enables one to
discover new things all the time; empowers one to
acquirewisdom. Other provided reasonsare: it gives
one an edge over others because it isinformative,
insightful and makesroom for further thinking; and
improves and enhances language and vocabulary,
which enhances one’s work output. Some of the
respondentsbelieved that reading isone interesting
and productive way of spending one’stime because
it makesoneto becomewel informed and confident,
while some otherswrote that nobody can do without
reading because learning never ends. One
respondent commented that reading could even have
therapeuti c benefitsfor which reason it should be a
lifelong activity. Thefew respondents (3%) whothink
reading should not be alifelong activity stated that
reading is not fun, it does not solve problems and
that the brain should be allowed to rest.

Respondents were given the opportunity to
comment further on thetopic of lifelong reading, by
asking about what they thought the library could do
to help promote reading. Suggestions offered were
that attention should be paid to promoting the culture
of reading, that there should be extension services
to encourage peopleto read theright kinds of books
and not to rely solely on the Internet. Respondents
also recommended that the libraries should stock
current and interesting books and discard outdated
books as they put readers off; that books should be
provided to school sto incul cate reading habits; and
that libraries should be provided in therural areas.
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BooksasBirthday or Wedding Gifts

The survey attempted to find out specific behaviours
by respondents might help propagate the need to
read as a lifelong activity. Two questions put to
respondents attempted to find out if respondents
would giveout booksas“valuable’ giftsinthe eyes
of both the giver and the receiver on special
occasions such as birthday or wedding. According
to Mann (1971), the book as a gift is an interesting
phenomena since the “ ownership of books confers
status and therefore, to give books is also a status
conferring action”. One hundred and thirty-three
respondents (82%) said they would give out books
as birthday gifts as against 30 (18%) who said they
would not. Respondents were asked if they would
give out books as wedding present. One hundred
and seven respondents (64%) said they would give
out books as wedding presents and 60 (36%) said
they would not.

Two of the reasons that respondents gave for
not giving out booksasabirthday presentsor wedding
gifts are: Africans do not cherish books; it is more
common among Europeans, and not usual among
Africansto give out bookson such occasions. During
weddingsin most parts of Ghana, oneissuretofind
drinking glasses, wall clocks, kitchen accessoriesand
wall hangings forming the majority of presents. This
may be dueto the home-making vauesthat Ghanaian
society place on weddings. That possibly also
explainsthe reductionin number of respondentswho
were willing to give out books as birthday presents
(82%) as against wedding presents (64%). It could
al so be because birthdays are seen by some people
as more individualistic, just like reading, than
weddings. Other respondentswill not give out books
as birthday gifts or wedding presents because they
are not sure the recipients will read, or that they
thought the recipients would appreciate other gifts
better than books. A respondent commented
interestingly: “It has never crossed my mind to give
out books aspresents during such special occasions’.

The other respondents would give out abook
as amemoria (2.4%), a souvenir (2.4%), because
they think it is the best treasure (34.2%), a source
of wisdom (13.8%), or providesinformation which
enriches knowledge (22.8%), or could changelives
(6%). Respondentswill give out booksto encourage
reading (6%) and share information (3.6%). The
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very low 6% who would give out booksto encourage
reading showsthat the respondents did not consider
it their responsibility to help promote the culture of
reading in the society or even among their relatives
and friends. But it can be perceived that if many
peoplein asociety beginto give out booksas giftsat
birthdays, weddings and other occasions such as
Valentine'sDay, Mother’s Day etc, it could serve as
amotivational lever to transform reading habits.

Recommendations

Fromthissurvey it appearsthat librarieshave arole
to play in ensuring that graduates do not fall into
aliteracy. There are various activitieslibrarians can
provideinimproving reading and preventing diteracy.
Thus, librarians, should spearhead the activitieslisted
below:

e Librarians can begin by forging and
strengthening relationships with various
stakeholders in literacy and reading culture,
including faculty of tertiary institutions. They
could sensitise faculty at variousforums, such
as seminarsand academic committee meetings,
on the problems of aliteracy and the need to
revisit educational methodsto make reading an
enjoyabledaily life processthat would contribute
tolifedlonglearning. Libraries should also work
with faculty and university administrators to
ensurethat book titleson reading listsare made
available in libraries for students to go and
consult, whilethegiving out of handouts should
be discouraged. In that way, students may
develop inquiring minds and lifelong self-
motivated reading and writing skills and
interests. Librarians should also partner with
other stakeholders, such as education policy
makers, appropriate government ministries,
non-governmental agencies and mediahouses,
to mount a sustained information literacy and
reading advocacy campaigns, as well as
promotion and extension services towards
ensuring that studentsdo not becamealliterates
after schooling.

e Libraries could have sections with familiar
settings of therelaxed areasin homes, likethe
living room, with comfortable chairs, large
enough for students to stretch out if need be.
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Theusual chairsand desk alwaysbringto mind
a classroom setting. The image of the library
needsto beimproved uponto positionthelibrary
not only asaplaceto study and do researches,
but also as a place of relaxation where one
can sit to enjoy leisurereading. For example,
in Brownless Biomedical Library, University
of Melbourne, Australiathe ground floor area
wastransformed to include a casual café-style
space on entry, with boothsand informal seating
in vibrant colours. Students spoke positively
about the new setting and called it “ night club
image” (Kent et al., 2011).

* Librarians need to educate students that there
is more information available offline than
online. Most people are under the impression
that every piece of information isavailable on
the web, so if it is not the web, then the
document or theinformation doesnot exist. As
Darnton (2011) argues, although it is said that
the future is digital, it does not mean that the
printed material will ceasetobeimportant. This
argument supported by Law (2010), which
noted that about 44% of websites disappear
within ayear and that more books are produced
every year with only atiny fraction of archival
material sdigitised. Thereistheneed to educate
students on proper balance between the use
of printed and online materials and how to
evaluate information from the Internet.

Conclusion

The population sampled doesnat fit entirely into the
definitionsof capablereaderswho chose not to read
(Mikulecky, 1978); people who lack reading habits
(Goodwin, 1996); or have lost reading habits but
chooseto read anyway (Ramsay, 2002). On the other
hand, this same sample cannot be described as
enthusiastic or avid readers but rather moderate to
light readers, who even when they need to read or
look for information would prefer information onthe
web. This raises a red flag, which will take the
concerted effortsof librarians, thelibrary associations,
educationists, to ensurethat thissocietal challengeis
tackled effectively or risk having the aliteracy rate
eventually surpassing theilliteracy rate.
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